Motional intelligence and life satisfaction of teachers working at private special education institutions  by Deniz, Metin et al.
1877-0428 © 2010 Published by Elsevier Ltd.
doi:10.1016/j.sbspro.2010.03.325  
Procedia Social and Behavioral Sciences 2 (2010) 2300–2304
Available online at www.sciencedirect.com
WCES-2010 
Motional intelligence and life satisfaction of teachers working at 
private special education institutions 
Metin Deniza *, Selahattin Avúaro÷lub, M. Engin Denizc, HafÕz Bekd
aAnkara University, Faculty of Educational Sciences,06590, Turkey
b Selcuk University, Education Faculty,06590, Turkey 
c Selcuk University, Faculty of Technical Education,42075, Turkey 
d Usak University, Education Faculty,64300, Turkey 
Received October 19, 2009; revised December 28, 2009; accepted January 11, 2010 
Abstract 
This study examined the relationships between emotional intelligence abilities and life satisfactions of the teachers working at
private special education institutions. The sample of the study consists of 127 teachers, 87 women and 40 men, working at private
special education institutions in Konya, Turkey. Bar-On EQ Inventory, Satisfaction with Life Scale and Demographic 
Information Form were conducted to the participants. Stress management and general mood sub-dimensions have significant 
positive correlations with life satisfaction, whereas intrapersonal skills, interpersonal skills and adaptability sub-dimensions have 
no significant correlations with life satisfaction. Also, results for Emotional Intelligence Abilities and Life Satisfaction with
regard to demographic variables were presented.
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1. Introduction 
Emotional intelligence that has an important role to get satisfaction from interpersonel relaitionsihps can be 
defined as the ability of an individual to understand his/her emotions, motivate the people around, and manage 
his/her relations succesfully (Petrides and Furnham, 2000). In other words, emotional intelligence is an ability 
managing emotions and benefitting from its power (Casper, 2003). 
Everybody has emotions but having emotion is not merely enough. Emotional intelligence consists of two main 
competences as of “personal” and “social” (Goleman 1995). Emotional intelligence give a person an opportunity to 
recognise and evaluate others emotions. It also allows a person to reflect the informations about emotions and 
energy of emotions to the daily life and working actively. Consequently, if a person can use his/her emotions wisely 
to be achived on work, education and private lives  and gets intended results may be determined as “ emotional 
intelligent” (Yeúilyaprak, 2001). 
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Bar-on (1997) distinguishes emotional intelligence five broad subtypes as of intrapersonal (comprised of several 
related abilities like recognizing and understanding one's feelings), interpersonal (comprised of several related 
abilities like empathy), adaptability (consisting of abilities like being able to adjust one's emotions and behaviors to 
changing situations and conditions), stress management (consisting of abilities like resisting or delaying an impulse) 
and general mood ( consisting of abilities like being happy and optimistic). Furthermore, life satisfaction, acceptance 
of self and others and attendance to daily activities are also an important criteria of general mood (Acar, 2001; Stein 
and Book, 2003). 
Emotional intelligence has been theoretically related to several important human values including life 
satisfaction, the quality of interpersonal relationships, and success in occupations that involve considerable 
reasoning with emotional information such as those involving creativity, leadership, sales and psychotherapy 
(Palmer, Donaldson and Stough, 2002). Satisfaction,  part of the concept of life satisfaction, means that fulfilling the 
needs, expectations, requirements and requests of  the human being (Maslow, 1971;  Herzberg, Mausner ve 
Snyderman,1959). Life satisfaction consist of a person’s whole life and all dimensions of this life. Also, life 
satisfaction generally emphasize the satisfaction of overall living. However, life satisfaction represents one’s well-
being such as happiness and integrity (Vara, 1999). Life satisfaction also means that positive emotions dominate 
negative emotions in daily life (Aksaray, YÕldÕz and Ergün, 1998). According to the social psychologists, life 
satisfaction means happiness and subjective well-being (Yetim, 1991; Vara, 1999). 
Emotional intelligence abilities and life satisfaction levels of the people are effective both daily life and business 
life activities. A person who has these abilities is expected to be more successful. The aim of this study was to 
investigate the relationships between emotional intelligence abilities and life satisfactions of the teachers working at 
private special education institutions.  
2. Method 
The study conducted based on general scanning model. The sample of this study consists of 127 teachers (87 
women, 40 men) working at different private special education institutions. In this study, demographic information 
form, Bar-On EQ Inventory and Satisfaction with Life Scale were administered. 
2.1. Materials   
The Bar-On Emotional Quotient Inventory (EQ-I): The EQ-I developed by Bar-On (1997 cited in Bar-On, 
2006) adapted to Turkish by Acar (2001) was used for emotional intelligence measurement. The original EQ-i form 
is a 133-item self-report inventory. Items are declarative statements phrased in the first-person singular. 
Respondents are asked to indicate the degree to which the statement accurately describes them on a 5-point scale 
(1=not true of me,5=true of me). Items are summed to yield a total score, which reflects overall emotional 
intelligence; scores on 5 higher-order composite dimensions. The EQ-i scores are related to general psychosocial 
adjustment (Dawda, & Hart, 2000). The Turkish form of the EQ-I is an 88-item measure that provides an overall 
score of EI based on five composite scales. Cronbach Alpha coefficients were .92 for overall score, and .83 for 
intrapersonal intelligence, .77 for interpersonal intelligence, .65 for adaptability, .73 for stress management, and .75 
for general mood (Acar, 2001). 
The Satisfaction with Life Scale (SWLS): This scale was developed by Diener, Emmons, Larsen, and Griffin 
(1985) and adapted into Turkish by Köker (1991). The SWLS measures global life satisfaction and consists of 5 
items of which the values are evaluated according to 7 scores (1= strongly disagree, 7= strongly agree). According 
to the results of the reliability study of the scale, the test retest reliability was r=.85 and item total correlations varied 
between .71 and .80, respectively. 
2.2. Procedure 
The relationships between emotional intelligence abilities and life satisfaction levels were calculated by Pearson 
product-moment correlations coefficient. Also, t-test, variance analysis and tukey test have been used to account for 
the variables. Levene F test has been also used to present the homogeneity equivalence of the groups. 
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3. Results 
Table 1: The Relationship between Emotional Intelligence and  Life Satisfaction
Intrapersonal 
Skills Interpersonal Skills Adaptability 
Stress
Management General Mood 
Life Satisfaction r .16 -.02 .11 .29** .23**
    p<.01**
As shown in Table I stres management and general mood sub dimensions of emotional intelligence were 
significantly correlated with life satisfaction (p< .01), whereas other sub dimensions were not. 
Table 2: T- test for Emotional Intelligence Abilities and Life Satisfaction of Teachers with regard to Gender
Cinsiyet n X Ss t 
Female 87 107,74 12,68 Intrapersonal
 Male 40 107,80 12,36 
-.022 
Female 87 65,70 6,91 Interpersonal 
Male 40 65,47 5,96 
,189 
Female 87 53,24 6,31 Adaptability
 Male 40 55,52 6,35 
-1,884 
Female 87 40,89 6,05 
Stress Management 
Male 40 40,40 5,17 
,476 
Female 87 42,62 5,20 General Mood Male 40 42,50 4,29 
,137 
Female 87 25,05 4,92 Life Satisfaction Male 40 24,50 4,40 
,638 
As shown in table 2 there were not significant correlations between emotional intelligence sub-dimensions and 
life satisfaction scores of teachers with respect to gender. 
Table 3. Variance Analysis and Tukey test Results for Emotional Intelligence Abilities and Life Satisfaction of 
Teachers with regard to Age Group
N & Ss F Tukey Test Results 
21-30 87 107,94 12,84 
31-40 22 107,36 8,56 Intrapersonal
41 and over 18 107,38 15,44 
,028 
-
21-30 87 65,57 6,73 
31-40 22 66,00 6,94 Interpersonal 
41 and over 18 65,44 5,85 
,044 
-
21-30 87 53,08 6,85 
31-40 22 55,63 4,10 Adaptability
41 and over 18 56,16 5,64 
2,725 
-
21-30 87 40,73 5,71 
31-40 22 40,40 4,89 StressManagement 41 and over 18 41,16 7,22 
,084 
-
21-30 87 43,24 5,18 
31-40 22 40,22 4,07 GeneralMood 41 and over 18 42,27 3,65 
3,463*
1-2 
21-30 87 25,18 4,63 
31-40 22 24,00 5,88 Life Satisfaction 41 and over 18 24,50 3,79 
,608 
-
p<.05*
Only the general mood sub-scale of the emotional intelligence abilities was found to significantly differentiate 
with regard to age groups, while other sub-dimensions and average scores of life satisfaciton levels were not found 
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to significantly differentiate with regard to age groups. The average scores of general mood of the teachers between 
21-30 age group was significantly higher than those between 31-40 age group. 
Table 4. Variance Analysis and Tukey test Results for Emotional Intelligence Abilities and Life Satisfaction of 
Teachers with regard to Education Level
N & Ss F Tukey Test Results 
Bachelor 19 103,10 11,85 
M.S. 95 108,32 12,10 Intrapersonal
Ph.D. 13 110,46 15,70 
1,729 -
Bachelor 19 65,05 4,96 
M.S. 95 65,75 6,93 Interpersonal 
Ph.D. 13 65,53 6,62 
,090 -
Bachelor 19 54,52 5,76 
M.S. 95 53,41 6,41 Adaptability
Ph.D. 13 57,15 6,58 
2,083 -
Bachelor 19 38,31 5,51 
M.S. 95 41,26 5,90 StressManagement Ph.D. 13 40,46 4,42 
2,117 -
Bachelor 19 41,89 2,70 
M.S. 95 42,65 5,19 GeneralMood Ph.D. 13 43,07 5,55 
,258 -
Bachelor 19 22,42 4,35 
M.S. 95 25,21 4,75 Life Satisfaction Ph.D. 13 26,07 4,46 
3,295* 2-1 
p<.05*
As shown in Table 4 all sub-dimensions of emotional intelligence were not found to significantly correlate with 
education level of the teachers whereas life satisfaction was significantly correlated with education level variable. 
4. Discussion 
The aim of this study was to investigate the relationships between emotional intelligence abilities and life 
satisfactions of the teachers working at private special education institutions. The findings of the present study 
revealed that there were significantly and positively correlations between life satisfaction and stres management and 
general mood sub dimensions of emotional intelligence of theachers. Life satisfaction represents one’s well being in 
terms of happiness and moral and can also be defined as one’s objective and subjective well being (Deiner, Napa, 
Oishi, Dzokoto and Suh, 2000; Özer and Karabulut, 2003; Vara, 1999; Yetim, 1991). However, stres management 
sub dimension of emotional intelligence may be a factor of having a positive inside againts conflicts (Cartwright ve 
Cooper, 1997; Göçet, 2006; Randall and Altmair, 1994; Özbay and PalancÕ, 2000). In other words, there are positive 
relationships among life satisfaction , stress management and general mood. 
In this study, no significant differentiation was detected between emotional intelligence abilities and life 
satisfaction with respect to gender of the teachers working at private special education. Consistent with previous 
studies, gender was not found to be related with emotional intelligence and life satisfaction (Avúaro÷lu, Deniz and 
Kahraman, 2005; Çiftçi, 2002; Binbo÷a, 2002; Renk and Creasey, 2003). However, findings of some studies provide 
the effect of gender on emotional intelligence abilities and life satisfaction (Göçet, 2006; Özer, 2001). 
The findings of the present study was also indicate that only the general mood sub-dimension of emotional 
intelligence was found to significantly correlate with age group variable whereas other sub-dimensions of emotional 
intelligence were not. Life satisfaction levels of the teachers were not significantly correlated with age group 
variable. In another word, life satisfaction levels of the teachers did not differ between age groups. Literature on the 
relationship between age and life satisfaction is that there is no age-related decline in life satisfaction ( Gwozdz and 
Sousa-Poza, 2008). On the other hand, there are numerous findings support the relationship between age and life 
satisfaction (Gray and Calsyn, 2006; Borges, Levin and Dutton, 2004). However, emotional intelligence sub-
dimensions were not statistically correlated with education level of the teachers while life satisfaction was 
significantly correlated with education level variable. This finding provided that the satisfaction levels of the 
teachers who have MA degree were higher than those who don’t have.
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